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1. Statement of Fair Treatment 
We expect all members of our community, and our visitors, to show respect, courtesy and consideration to each other 
at all times. 
 
2. The purpose of this policy is to provide: 

● clarity for all stakeholders - teachers, teaching assistants, learners, parents and carers - about the values and 
beliefs underpinning our approach to assessment at Holmes Chapel Comprehensive School and Sixth Form 
College 

● the minimum expectations in relation to assessment to guide and inform all stakeholders and to ensure a 
consistency of best practice and experience across the school 

● a framework to support the progress that learners are expected to make across all ages and stages at our 
school 

● guidance for all stakeholders about their respective roles in ensuring that assessment is successful and of a 
consistently high standard 

 
3. Rationale and Purpose: Assessment at HCCS 
Assessment of progress and attainment is driven by the same principles that guide our curriculum and should: 

● support the development of the whole individual 
● ensure equality of opportunity in learning 
● provide personalised pathways and ways of learning 
● inspire drive, commitment and passion in our students 
● promote high standards, success and achievement 
● embody responsibilities and entitlements (including Safety and Wellbeing) 
● develop respect, tolerance and courtesy 
● reflect the place of learners in their communities 

 
Furthermore, we believe that assessment  

● is an essential aspect of all outstanding teaching and learning 
● should maximise progression, achievement and success for all students 
● should be transparent to and actively engaged with by students 
● should empower students to take responsibility for their own development 

 
4. Assessment to support learning 

● Assessment practice at HCCS should follow the principle that all assessment must support and enhance 
learning. In order to secure and maximise progress for all students, teachers must understand and incorporate 
this principle into their lesson planning and delivery as well as assessment.  

● Assessment is most effective when there is consistency of practice across the school which clearly defines 
where a student is in their learning, what they need to do next and how best to achieve it so that they can 
close the gap between where they are now and where they could and should be. 

● The fundamental goal and purpose of all teaching, learning and assessment is to secure progress in terms of 
knowledge, understanding and skills development. Planning to secure progression for all students should 
underpin everything we do: our schemes of work, our language for learning, our lesson planning and delivery 
and our assessment practice. 

 
 
 
 
 
 
5. HCCS Assessment Structure 



Formative Feedback 
● Teachers at HCCS will provide regular formative written feedback to students and their families making it clear 

what they have done well and how they can improve.  
● Teacher feedback will be written in green ink in a student’s exercise books and on assessed pieces of work. It 

will be written in the form of What Went Well (WWW), Even Better If (EBI) and Actions. 
● For each subject, a student will receive formative written feedback from their teacher at a frequency of no less 

than once per eight lessons in the format detailed above. This applies equally to shared classes where 
teachers will need to arrange giving feedback so that the frequency of once per eight lessons is maintained. 

○ Subjects which are more performance and practical based and which do not use exercise books will 
provide formative written feedback by the most appropriate means and teachers of these subjects will 
be expected to be able to demonstrate how they are recording the progress of learners at the same 
rate as all other subjects 

● Teachers may, as appropriate, use a specific time limited phase of a lesson (as opposed to the whole lesson) 
for students to act on feedback 

● Teachers will monitor the progress of learners during lessons and provide regular formative verbal feedback to 
move them forwards 

● In addition to the above, teachers may provide opportunities for learners to provide recorded and verbal peer 
feedback to each other as appropriate but this will not be instead of written feedback from the teacher. 

 
Summative assessment 

● Summative assessment represents a student's current attainment at a particular point in time. It is not a 
prediction of likely attainment in the future. Teachers will make regular summative assessment about current 
student attainment. For each subject, one summative grade will be recorded centrally per interim cycle. 

● Summative assessments must be made objectively by reference to the subject specific Age Related 
Expectation Grids (AREs) for years 7 and 8 and the appropriate GCSE or A level assessment criteria for years 
9 to 11 and years 12 and 13 respectively 

● Summative assessment can be based on a wide range of evidence including but not exclusively, formal 
assessments and tests, exam practice questions, projects, homework tasks, work produced in exercise books 
and work undertaken or presented in lessons 

 
6. The role of students in the assessment cycle 
Each student is an integral part of the assessment process and they are expected to independently and 
autonomously: 

● take ownership and responsibility for their learning by reading all written feedback and responding promptly to 
all ‘Actions’ in purple pen irrespective of whether this is set as an explicit homework or not. 

● Discuss their feedback with subject teachers if they are unclear about what it means or what it is they need to 
do to improve their work 

● share their learning and written feedback with their family, further encouraging support from their parents and 
carers. 

● be resilient and resourceful in their learning, providing and seeking feedback to and from each other as well as 
their teachers and recognise the value of constructive criticism in improving their outcomes. 

 
7. The role of parents, carers and other adults in the assessment cycle 
Parents, carers and other adults have a key role to play in the assessment cycle and are expected to support their 
child’s teachers and take a proactive role in their child’s learning and progress by: 

● Engaging their child in talking about where they are in their learning, where they need to be and how they are 
going to get there 

● Regularly and frequently looking through their child’s exercise books and pieces of assessed work and 
engage their child with acting on all ‘green pen’ feedback and ensuring their child uses a purple pen to make it 
clear where work is amended or redrafted 

● Listen to the feedback provided by teachers about their child's performance and support teachers in 
developing strategies to move their child forwards 

 



8. The Role of Teachers in the assessment cycle 
Teachers will: 

● Plan lessons to include appropriate phases of reflection on assessment, actively engaging all students in an 
ongoing dialogue about where they are in their learning, where they need to go next and how to get there 

● Share appropriately challenging success criteria for all students in a language they can understand, suitably 
differentiated to account for the range of needs in the class.   

● Set challenging but realistic targets using appropriate assessment and predictive data alongside their own 
professional judgement 

● Use assessment information to modify lesson planning so that the needs of all students are met 
 
Teaching Assistants will: 

● Actively monitor the progress of students with additional in collaboration with teachers 
● Ensure that accurate records of student progress are maintained and that they are used to inform targeted 

interventions 
● Support teachers in providing formative feedback to students with additional needs 

 


